Introduction
This chapter explores absences and presences in the narratives of queer men who work in the UK as educators in the 11-18 secondary phase of education. Implicit in the role of educator are professional skills enabling teachers to not merely be coaches or imparters of knowledge, but to be intimately involved in professional relationships with students and colleagues. Thus educational communities consist of a complex web of social relations in which individuals are profoundly exposed and implicated on a daily basis. This intense environment is a rich territory for considering queer absences and presences, particularly in terms of the discourses that enable and disable their expression. Foucault (1981) foregrounds the role of discourse in institutions and social relations as the primary means by which human values are communicated, 'naturalised' and reproduced. In the UK context, discourses relating to sexuality in school environments are clearly in evidence, Epstein, O' Flynn and Telford (2002 ), Renold (2005 ), Taylor (2007 , DePalma and Atkinson (2009) , noting that the ethos in these spaces is strongly heteronormative. Browne and Nash (2010) argue that implicit in this term, is the hegemonic privileging of a certain type of sexual relationship -for example, monogamous, heterosexual, married, which carries particular currency in school environments where protective discourses of sexuality assert that 'vulnerable young people' should receive clear messages about moral behaviour and viable relationships (DfEE, 2000) . Casey (2007) acknowledges the recent extension of these 'officially approved of' relationships, to certain types of homosexual relationships, also. Hence the emergence of 'homonormativity', which Browne and Nash (2010) attribute to the political and social assimilation of some lesbians and gay men through legislative 'gains' made in the UK and other Western countries.
'Queer' however, lies outside of these normative structures and for men who identify as queer, the lifestyle of these homo/heteronormative relationships can sit in stark contrast to their private 'worlds', which are characterised by behaviours and practices influenced by markedly different sexual cultures (Brown, 2008) . Rofes (2005: 101) questions why gay male educator's performance of queerness -for example, hypermasculinity, kink/BDSM, drag and non-monogamy is so invisible in their professional personae? The notion of 'intersecting identities' has been the focus of scrutiny elsewhere (Puar, 2007; Taylor, 2010; Dean, 2011) , although as Taylor, Hines and Casey (2011) observe, less attention has been given to identity intersections with sexuality. In this instance, research into the experience of secondary teachers intersectionality with (homo)sexuality and professional identity in the USA and the UK over the last two decades (Griffin, 1991; Sparkes, 1996; Kissen, 1996; Biddulph, 2005a; Barnfield and Humberstone, 2008) indicates a number of 'splitting strategies' used to strictly delineate the public-professional from the private aspects of identity. Acknowledging this and the slow recognition of non-heterosexual teachers, Rofes (2005:119) issued a call for a more radical, integrated queer teacher presence in school classrooms and other educational spaces. He observes that:
All too often, as we've made these efforts, we've made compromises and sacrifices that have gone unspoken and unacknowledged. We've gained limited entry into the classroom by denying authentic differences between many gay men's relationships to gender roles, sexual cultures and kinship arrangements compared to those of the heteronormative hegemony. Rofes (2005: 119) Rofes (ibid.) questions why he edits out his queerness in classroom settings, asserting that he feels 'bound and gagged', the implication being that whilst the normative construction of 'gay' is now just about acceptable in some education environments, 'queer' is not. In presenting the intervention that follows, my aim is to gain a more detailed understanding the relationship between spaces, the discourses present within them and the social and cultural capitals that individuals can import (Bourdieu, 1990; McNay, 2004) . What is new is that I consider identity deployment in two contrasting locales, extending my analysis beyond the classroom into a wider definition of space traversed by queer educators, to include sexual spaces. I do this via the use of two ethnographic narratives (Inckle, 2011) constructed from data collected in research with educators in the UK, the detail of which is expanded later in the chapter in the methodology section. Binnie (2001) argues that ethically, whenever texts containing 'sexual data' are presented, it is important to ask who are these texts being produced for and what is their purpose? This brings into focus a second claim to originality.
Piper and Sikes (2010) note that the pressure to disassociate non-normative sexualities from education apparent in the practice domain is now being felt
